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AMDG 
 

Donhead Preparatory School 
Special Educational Needs and Disabilities (SEND) Policy 

Donhead Preparatory School has a named SENDCo (Mrs Plech-Blair), and two SEND Teachers: Mrs Winship, a qualified 
SpLD teacher and Ms Mihailuka, a qualified teacher, who supports individual students in class and through specific 
interventions with wealth of experience of delivering Occupational Therapy programs, and individual and small group 
work focused on literacy, numeracy and social communication. We also have the following staff who offer variety of in-
class and specialist support: 
 
 Mrs Chamberlain is a Higher-Level Teaching Assistant (HLTA) and Emotional Literacy Support Assistant, (ELSA) and 

supports individual students in class.  
 Mrs Epstein and Mrs Sheehy also deliver ELSA and Drawing and Talking sessions.  
 Mrs Fernandes leads Lego Therapy sessions. 
 Mrs Mahoney leads on Speech and Language sessions.  
 Miss Redman (TA) who supports in LP1 and individual students 
 Mr Sheehy (TA) who supports across Prep School and individual students  
 
Donhead’s named SEND Link Governor is Mrs Sara Mason. The SENDCo, Headteacher and Governing Body oversee the 
implementation and review of this policy. Donhead is a mainstream independent school. The school complies with the 
Equality Act 2010, the applicable Early Years Foundation Stage statutory framework and the Independent School 
Standards. Although not every duty in the SEND Code of Practice applies to a mainstream independent school, Donhead 
has regard to and adopts the Code’s principles where appropriate, including the graduated approach, partnership with 
parents and pupils, and cooperation with local authorities and other agencies. 

 
At Donhead Preparatory School it is the belief that all children have an equal right to a full and rounded education which 
will enable them to achieve their full potential. We use our best endeavours to secure special educational provision for 
pupils for whom this is required, that is ‘additional to and different from’ that provided within the differentiated 
curriculum to better respond to the four areas of need identified in the SEND Code of Practice (January 2015), as follows: 

 Communication and interaction (CI) 
 Cognition and learning (CL) 
 Social, emotional and mental health (SEMH) 
 Sensory/physical (SP) 

 
It helps the school to achieve its Mission Statement in the following areas: 

 The pursuit of excellence 
 Welcoming all 
 Helping those who need our help the most 
 Care for the individual 
 Celebrate the talents of all 
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As far as possible, the curriculum responds to the formation needs of individuals, including extra-curricular provision and 
the allocation and use of resources (Jesuit School Vision Statement). 

 
This policy should be read in conjunction with the following school policies: Accessibility Policy, Admissions Policy, 
Safeguarding Policy, Curriculum Policy, First Aid and Administration of Medicines Policy, Equal Opportunities Policy, English as 
an Additional Language – all of these are either available on the school website or by contacting the School Office 

 
 Introduction - Cura Personalis  

The Headteacher and staff at Donhead are committed to helping all Donhead Preparatory School pupils explore their 
abilities and talents, through which they can make their individual contribution to the whole school community. This may 
be through the wide range of opportunities provided by the academic subjects taught in class, and through Music, Art and 
Drama which are available to all the children at Donhead. In each of these areas, children are expected to aim for the 
highest possible level which they can achieve. Not every child will excel in every area, but the achievement of each child 
is celebrated – for doing their best and trying their hardest.
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This Policy is inclusive, and sets out the ways in which the school makes provision for: 
 The entitlement of all children to access the curriculum through quality first inclusive teaching adapted to 

individual student’s needs. 
 Those pupils who may need additional support during their time at Donhead Preparatory School in order to 

achieve their potential. 
 Aims and objectives  

The aims of this policy are to: 
 Create an environment that meets the special educational needs of each child in order that they can achieve 

their learning potential and engage in activities alongside pupils who do not have SEND. 
 Request, monitor and respond to parents/carers and pupil’s views in order to evidence high levels of confidence 

and partnership. 
 Make clear the expectations of all partners in the process. 
 Ensure a high level of staff expertise to meet pupil’s needs, through well targeted continuing 

professional development. 
 Ensure pupils with medical conditions have full inclusion in all school activities where possible, by ensuring 

consultation with health and social care professionals. – see First Aid Policy 
 Identify the roles and responsibilities of all staff in providing for children’s special educational needs through 

reasonable adjustments to enable all children to have full access to all elements of the school curriculum. 
 Work in cooperation and productive partnership with the local authority and other relevant agencies to ensure a 

coordinated, multi-professional approach to meeting the needs of vulnerable learners. 
 

Definitions of special educational needs and disabilities 

A child or young person has SEND if they have a learning difficulty or disability which calls for special educational provision to 
be made for him or her. 
A child of compulsory school age or a young person has a learning difficulty or disability if he or she: 

 Has a significantly greater difficulty in learning than the majority of others of the same age, or 
 Has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided 

for others of the same age in mainstream schools or mainstream post-16 institutions (SEND Code of Practice 
January 2015, page 15 & 16) 

Disabled children 
Many children and young people who have SEND may have a disability under the Equality Act 2010 – that is ‘…a physical 
or mental impairment which has a long-term and substantial adverse effect on their ability to carry out normal day-to- 
day activities’. This definition provides a relatively low threshold and includes more children than many realise: ‘long- 
term’ is defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’. This definition includes 
SEND impairments such as those affecting sight or hearing, and long-term health conditions such as asthma, diabetes, 
epilepsy, and cancer. Children and young people with such conditions do not necessarily have SEND, but there is a 
significant overlap between disabled children and young people and those with SEND. Where a disabled child or young 
person requires special educational provision, they will also be covered by the SEND definition. SEND Code of Practice 
(January 2015, p. 16). This SEND policy details how, at Donhead, we will do our best to ensure that the necessary provision 
is made for any pupil who has SEND and that those needs are known to all who are likely to work with them. We will 
ensure that teachers are able to identify and provide for those pupils with special educational needs, allowing them to 
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join in all school activities together with pupils who do not have special educational needs. 

 
(I) Pupils may experience difficulty with learning for a variety of reasons, and it is beyond the remit of this document 

to consider these in detail. Since children learn at different rates, a child who falls behind their peers may have 
a developmental need which will be met through targeted classroom support. Occasionally, pupils’ learning 
needs do not respond speedily through targeted classroom support alone, and they may have specific difficulties 
such as dyslexia or general difficulties (or a mix of both). They may be offered additional support, through small 
group or 1:1 activities, to boost their skills level and confidence. 

 
Admissions Arrangements   

 
Applicants with SEND or a disability are considered in accordance with the school’s published admissions arrangements. 
The school will not discriminate unlawfully because of disability in its admissions arrangements, the terms on which it 
offers admission, or a decision whether to admit. The school will consider reasonable adjustments to the admissions 
process so that disabled applicants are not placed at a substantial disadvantage. 

 
The school liaises, with appropriate authority, with a child’s previous educational setting to support transition and plan 
provision. Accessibility is considered through the school’s Accessibility Plan, individual risk assessment where required, 
and the duty to make reasonable adjustments. The school does not make an absolute representation that every part of 
the site is physically accessible in every circumstance. 

 
An application from the parent of a child who has SEND but does not have an Education, Health and Care plan (EHC plan) 
will be considered in accordance with the school’s published admissions arrangements. 

 
Parents are asked to provide information and professional reports that are reasonably necessary for the school to 
understand the child’s needs, consider reasonable adjustments and plan safe and effective provision. Information will be 
handled lawfully, securely and proportionately in accordance with the school’s privacy notices and data-protection 
arrangements. Where appropriate, and with suitable authority, the SENDCo may contact or visit the child’s current or 
previous setting. A decision will not be based on disability itself, and any concern about incomplete or inaccurate 
information will be considered individually and in accordance with the Admissions Policy and parent contract. 
 
For pupils who have an EHCP, there is a separate process when the school is formally consulted by the LA where the child 
is a resident. 

 
 Identification, Assessment and Provision  
Early Years Foundation Stage. In Pre school, Reception and any other provision to which the EYFS applies, the school 
follows the current statutory framework for group and school-based providers, effective from 1 September 2026. 
Practitioners observe children’s learning and development, respond promptly to emerging concerns, involve parents and 
the child, and work with the SENDCo and relevant professionals to identify needs, plan support and review its impact. 

Provision for children with SEND is a matter for the whole school. The Governing Body, the Headteacher, the SENDCo and 
all other members of staff, particularly Form Teachers and Teaching Assistants (TAs), have important day–to–day 
responsibilities. All teachers are teachers of children with special educational needs. 
 
The school will assess each child’s current levels of attainment on entry to ensure that they build on the patterns of learning 
and experience. If the child already has an identified SEND, this information will be transferred from the child’s previous 
educational setting and will be used to: 
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 Provide starting points for the development of an appropriate curriculum. 
 Identify and focus attention on the action necessary to support the child within the class. 
 Use the assessment processes to identify any learning difficulties. 
 Ensure ongoing observation and assessments provide regular feedback about the child’s achievements and 

experiences to form the basis for planning the next steps of the child’s learning. 
The identification and assessment of the SEND of children whose first language is not English requires particular care. 
Where there are concerns about a child’s progress, a teacher will look carefully at all aspects of the child’s performance 
in different subjects to establish whether the problems are due to limitations in their command of English or arises from 
special educational needs. There is a separate policy for pupils whose first language is not English.
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It is important that all our teachers are aware of the cognitive potential of our pupils, to help select inclusive ways of 
working with our pupils at the appropriate level for each one, and as a marker to ensure that the pupil does not 
underachieve. Pupils’ progress is carefully monitored. Please see the Curriculum Policy. 
 

The graduated approach: Assess–Plan–Do–Review 
Wave 1: Universal 
At the universal level, all pupils receive high-quality inclusive teaching that is adapted to their individual needs. Relevant 
information about pupils’ strengths, needs and agreed strategies is shared appropriately with Form and Subject Teachers 
so that they can plan adaptive teaching and make reasonable adjustments. Teachers remain responsible and accountable 
for the progress and development of every pupil in their classes, including pupils with SEND. Additional intervention and 
support do not replace high-quality classroom teaching. 

Wave 2: Targeted 
Should a pupil not make the expected progress within the universal arrangements, it may be appropriate to consider 
making additional interventions to remove or reduce any obstacles to their learning. This takes the form of a graduated 
four-part approach of a) assessing your child’s needs, b) planning the most effective and appropriate intervention, c) 
providing this intervention and d) reviewing the impact on your child’s progress towards individual learning outcomes. 
These interventions will be carefully planned, delivered and reviewed by the Form Teacher or TA under Teacher’s 
directions (Reception through to PP2). For example, these may include small group or 1:1, short, follow up sessions linked 
to social and language skills, phonics, writing or number work. 
For pupils in Lower Prep 1 (LP1) through to Elements, there may be additional interventions delivered outside of their 
lesson within the Learning Support Department. Form/Class Teachers are required to liaise about the focus and pupils’ 
progress with the person delivering the interventions on regular basis, at least once a term. From Lent Term 2026, Form 
Teachers will be required to maintain the individual support plans for the students in their Form Class. 

Wave 3: Specialist 
In a minority of cases, it may be necessary to seek specialist advice and regular long-term support from external specialist 
professionals. In seeking the advice of external professionals, the school will seek to enhance educational opportunities 
and to plan for the best possible learning outcomes. This may include referrals to the Educational Psychologist (EP), the 
Speech and Language Therapist (SALT), Occupational Therapist (OT), Specialist Teachers and the Child and Adolescent 
Mental Health Service (CAMHS). Pupils who are receiving Wave 3 support will be added to the school SEND Support List. 
This document contains details about pupil’s difficulties, and strategies for teachers to follow which will support their 
learning in the classroom. Strategies set out in independent specialist reports will be included. It is essential that Form/ 
Class Teachers cooperate with the outside professionals. Any recommendations from professionals, form an integral part 
of individual child’s education and are part of the four-part approach of assess/plan/do/review. Classroom based targets 
for individual students are set by the class teachers with the SENDCo. 

 
A pupil may be added to the SEND Support List where assessment shows that they require provision additional to or 
different from the school’s ordinarily available provision. The decision will be based on identified need and the support 
required, not solely on attainment, diagnosis, external professional involvement or placement within a particular wave 
of provision. 

 Makes little or no progress, even when teaching approaches are targeted particularly in a child’s identified area 
of weakness  

 Shows signs of difficulty in developing literacy or mathematics skills which result in poor attainment in some 
curriculum areas. 

 Presents persistent emotional or behavioural difficulties which are not improved by the behaviour management
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techniques usually employed in the school. 
 Has sensory or physical problems, and continues to make little or no progress, despite the provision of specialist 

equipment. 
 Has communication and/or interaction difficulties, and continues to make little or no progress. 

 
 Roles & Responsibilities   
 
The role and responsibilities of All Teachers: 

 The Class Teacher is responsible and accountable for progress and development of all pupils in their class. 
 They are responsible for planning teaching and making suitable adaptations for all student using the SEND 

Support List/SEND Register and information from professional reports, data from internal assessments, Progress 
Review and Transition meetings 

 Teachers have opportunities to talk about individual pupils’ progress and concerns at Parent Evenings or at 
individual meetings, should a need to hold one arise. 

 Informing parents of concerns and the interventions that are proposed and involving them in any reviews of 

their child’s progress. 

 Teachers should communicate concerns sensitively and involve parents at an early stage. Teachers may consult 
the SENDCo promptly whenever advice is needed; this should not be delayed where there is an urgent issue 
relating to safeguarding, wellbeing, safety or access to learning. The Form or Class Teacher will normally remain 
the principal point of contact with parents, working with the SENDCo as appropriate. 

 The teaching and monitoring of all their pupils and identifying and reporting any concerns about SEND to the 
SENDCo and their line manager, using the Records of Concern Form. 

 Reporting ongoing concerns directly to the SENDCo when these arise. 

 Familiarising with the information about pupils with SEND for their classes. 

 Planning and delivering Wave 2 interventions with the support of Teaching Assistants. These should be 
additional to or different from those provided as part of the school’s usual curriculum. Records of these 
interventions, including up to date registers and focus for sessions, to be kept in a a designated Intervention 
folder in the Planning folder as these will be used as evidence and to build history of need. 

 Reviewing the effectiveness of the interventions in securing progress to inform the next steps in a graduated 
approach for support and informing the SENDCo at least once a term. 

 Termly monitoring of progress and target setting to track progress towards these goals through the use of 
formative and summative assessment. 

 Completing SEND documentation in accordance with the COP and liaising with the SENDCo, parents and pupils 

 Providing feedback and evidence of individual pupil’s progress to the SENDCo when and in a format requested 

 Setting termly SMART targets and reviewing individual pupil’s progress in conjunction with the SENDCo, SEND 
TA and as informed by professional reports 

 Collaborating with the SENDCo to match classroom provision to the specific needs of the pupil 

 As part of the graduated approach to collaborate with outside specialists and work with the advice of the 
specialists to plan targets and provision. 

 Planning with learning support to ensure quality provision for pupils with SEND, including classroom 
adaptations and Wave 2 and targeted interventions 

 Regularly reviewing the support provided by staff and the impact on pupils with SEND. 
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 The Class Teacher in co-operation with the SENDCo are responsible for the timetabling and directed workload 
of the additional staff 

 The Class Teacher is responsible for ensuring that the timetable and room allocations for pupils who have Exam 
Access Arrangements can use these as their normal way of working and are adhered to in lessons, when possible, 
and during assessments and exams. 

 Supports students who use a laptop or alternative ways of recording information and using EAA so that these 
become their normal way of working. 

 Providing details of students progress and handover notes to next year’s Form Teacher. 
 

The role and responsibilities of the Teaching Assistants (TAs): 

 

 TAs work under the direct instruction of the Classroom Teacher and the SENDCo, usually in the classroom to 
support the learning for pupils with SEND and provide general support to the teacher in the management of 
pupils and the classroom. Individual TAs are also responsible for liaising with outside professionals and 
completing individual OT or SALT programs with the students they support. 

 

Additionally, they assist with: 

 Collecting evidence of progress through observations. 

 Alerting the class teacher and SENDCo to concerns which have been observed through close working with the 
pupils. 

 Helping the Class/Form Teacher to track progress towards outcomes set by the teacher for specific pupils with 
SEND. 

 Providing effective feedback to the teacher on interventions. 

 Collaborating with the teachers and SENDCo to match classroom provision to the specific needs of the pupil 

 Delivering personalised intervention programmes carefully planned by the teacher and directed by the SENDCo 
as per professional’s advice. 

Individual TAs: 

 They are deployed to support individual pupils with SEND and/or other identified needs, ensuring inclusion, 

progress and safeguarding while promoting independence. It applies to lessons, interventions, unstructured times, 

trips and assessments. 

 Work under the direct instruction of the Classroom Teacher and the SENDCo, usually in the classroom to facilitate 

inclusion and the learning for individual pupils with SEND  

 Individual TAs are also responsible for liaising with outside professionals and completing individual OT or SALT 

programs with the students they support. 

 

The role and responsibilities of the SENDCo: 
 Overseeing the day-to-day operation of the school’s SEND policy 
 Co-ordinating provision for children with SEND 
 Collaborating with the class teacher to match classroom provision to the specific needs of the pupil 
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 Supporting the scheduling of TA support 
 Liaising with the relevant Designated Teacher where a looked after pupil has SEND 
 Advising on the graduated approach to providing SEND support 
 Advising on the deployment of the school’s budget and other resources to meet pupils’ needs effectively 
 Liaising with parents of pupils with SEND after the form teacher tried initial support/differentiation over time 

and reviewed with parental involvement 
 Liaising with early years providers, other schools, educational psychologists, health and social care professionals, 

and independent or voluntary bodies 
 Being a key point of contact with external agencies, especially the local authority and its support services 
 Liaising with previous and potential next providers of education to ensure a pupil and their parents are informed 

about options and a smooth transition is planned 
 Working with the Headteacher and governors to ensure that the school meets its responsibilities under the 

Equality Act (2010) with regard to reasonable adjustments and access arrangements, including Exam Access 
Arrangements (EAA) 

 Ensuring that records for pupils with SEND are accurate, current, secure and shared lawfully and 
proportionately. Information may be shared with parents, staff, a receiving setting, the local authority or other 
professionals where there is an appropriate lawful basis. Consent will be sought where it is the appropriate 
basis, but safeguarding and statutory responsibilities may require information to be shared without consent. 

 Completing and contributing to relevant assessments for the purpose of identification of pupils’ needs and to 
inform further action with regards to support. 

 The SENDCo liaises with the Assistant Head Curriculum to ensure that appropriate timetable and room allocation 
are in place for the exams for pupils who have Exam Access Arrangements. Occasionally, an assessment may be 
held at a different time. A ‘smaller room’ means a quieter space with fewer pupils than the main hall, similar to 
a typical class size, to reduce distraction. 

 
The role and responsibilities of the Members of the Senior Leadership Team: 

 The day-to-day management of the SEND Policy and the Accessibility Plan. 
 Embed SEND within the School Development Plan, staff appraisals, behaviour policy, curriculum planning. 
 To ensure pupils with SEND receive high-quality, inclusive provision that secures progress, wellbeing and 

safeguarding, in accordance with the Equality Act 2010, the applicable EYFS statutory framework, the 
Independent School Standards and safeguarding requirements, and having regard to relevant principles of the 
SEND Code of Practice. 

 Assure compliance with applicable statutory duties, the Accessibility Plan, reasonable-adjustment duties and 
current requirements for examination access arrangements. 

 Allocate sufficient time to enable the school SENDCo to fulfill their duties. 

 Triangulate work scrutiny, learning walks, pupil voice and data to evaluate quality-first teaching (QFT) for 
SEND. 

 Allocating and monitoring appropriate resources for SEND and EHCP funding together with the SENDCo and 
Bursar 

 Ensuring the effective use of the SEND Code of Practice especially through professional development and 
appropriate time allocations 

 Monitoring teachers’ planning, reporting and pupil achievement 
The role and responsibilities of the Governing Body: 

The Governing Body challenges the school and its members to secure necessary provision for any pupil identified as 
having SEND. They ask probing questions to ensure all teachers are aware of the importance of providing for 
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these children and ensure that funds and resources are used effectively and appropriately by: 
 Ensuring that the best possible provision is made for all pupils with SEND. 
 Monitoring the quality of SEND Provision. 
 Ensuring information about the implementation of the policy for SEND is reviewed on the school website and 

this is updated regularly. 
 Ensuring the integration of pupils with SEND in the school community. 
 Electing a designated SEND Governor who liaises with the SENDCo termly.
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There are regular meetings to identify needs and plan provision through: 
 Regular SEND meetings (HM with SENDCo, and regular meetings with all Teaching Assistants) 
 SEND Governor with the SENDCo 
 Annual handover meetings for the SENDCo and all teachers to discuss progress ensuring successful transition to 

next year or next education setting. 
 
 Monitoring Children’s Progress  

At Donhead the progress of all children is carefully monitored and reported to the parents. Please read the Curriculum 
Policy. When a pupil is not making expected progress, teachers may need to consult the SENDCo to consider what else 
might be done. Students’ progress is discuss termly at the Pupil Progress Meetings. This review might lead to the conclusion 
that the pupil requires help over and above that which is normally available within the class or subject. Please refer to the 
role and responsibilities of All Teachers above for further clarification. 

 
Expected progress can be identified as that which: 

 
 Prevents the attainment gap between the child and their peers from widening 
 Closes the attainment gap between the child and their peers 
 Betters the child’s previous rate of progress 
 Ensures access to the full curriculum 
 Demonstrates an improvement in self-help, social or personal skills 
 Demonstrates improvements in the child’s behaviour 

 
Donhead uses the graduated approach described above and records the action taken, agreed outcomes and reviews. 
Specialist expertise may be sought where school-led support is not having sufficient impact. If the school or a parent 
requests an EHC needs assessment, the school will provide the local authority with relevant evidence of the pupil’s needs, 
progress, provision and the views of the pupil and parents. Parents will be involved from the outset. 
 
 Partnership with parents  

We believe children make the best progress when home and schoolwork together. Timely, accurate information from 
parents about a child’s needs is essential to planning effective support and reasonable adjustments. We are committed 
to open, respectful communication so that provision is responsive, consistent and in the child’s best interests. 

Parental voice and pupil voice are also important contributors to building a full profile of each child at Donhead, and pupils 
and parents are asked to help the school in this task by ensuring the school is aware of the abilities and talents of each 
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Donhead pupil. Thus, partnership plays a key role in enabling children and young people with SEND to achieve their 
potential. Parents hold key information and have knowledge and experience to contribute to the shared view of a child’s 
needs. All parents of children with special educational needs will be treated as partners given support to play an active 
and valued role in their child’s education. 

 
Children and young people with SEND often have a unique knowledge of their own needs and their views about what sort 
of help they would like. They will be encouraged to contribute to the assessment of their needs, the review and transition 
process. 
Parents are asked to share relevant information and reports reasonably needed to understand their child’s strengths and 
needs, plan provision and consider reasonable adjustments. The school will explain why information is requested and will 
handle it lawfully, securely and proportionately. Safeguarding or statutory responsibilities may sometimes require 
information to be shared without consent. 
The school website contains details of our policy for special educational needs, including the arrangements made for 
children in our school with SEND. There is a section on the website dedicated to SEND including more details for parents 
and has contact to SENDCo directly. 

 
At all stages of the special needs process, the school keeps parents fully informed and involved. We take account of the 
wishes, feelings and knowledge of parents at all stages. We encourage parents to make an active contribution to their 
child’s education and have regular meetings or correspondence each half term to share the progress of special needs 
children with their parents. We seek the parents’ permission for any outside intervention and share the process of 
decision-making by providing clear information relating to the education of their child. Parents always have access to the 
SENDCo through a school email address. 

 
 The Nature of Intervention  

We support children in a manner that acknowledges their entitlement to share the same learning experiences that their 
peers enjoy. T h e r e  a r e  t i m e s  w h e n  some pupils need to move at a slower pace or need to revisit information a 
number of times because they process more slowly or have difficulty retaining their learning, or require additional support 
to make progress in their learning. P u p i l s  i n  P r e - P r e p  h a v e  s o m e  a d d i t i o n a l  c l a s s r o o m  o r  
w i t h d r a w a l  s u p p o r t  p r o v i d e d  a s  W a v e  2  i n t e r v e n t i o n .  P u p i l s  i n  P r e p  h a v e  
o p p o r t u n i t i e s  t o  w o r k  f o r  t w o  h o u r s  d a i l y  i n  s m a l l e r  s e t s  f o r  E n g l i s h  a n d  Maths. F r o m  
t i m e  t o  t i m e ,  t h e  S E N D C o ,  S E N D  t e a c h e r  o r  S E N D  T A  w i l l  p r o v i d e  s p e c i f i c ,  i n d i v i d u a l  
s p e c i a l i s t  t e a c h i n g  t o  h e l p  a  p u p i l  f r o m  a n y  y e a r  d e v e l o p  s t r a t e g i e s  t o  m a n a g e  a  
l e a r n i n g  d i f f i c u l t y  w h i c h  h a s  b e e n  i d e n t i f i e d  t h r o u g h  a s s e s s m e n t .  A l l  i n t e r v e n t i o n s  
t a k e  p l a c e  d u r i n g  t h e  s c h o o l  d a y .  This may include: 

 Adapted or different learning materials or specialist equipment 
 Some group or individual support, which may involve small groups of children being withdrawn to work with the 

SENDCo, SEND teacher, SEND TA, or other TA support, or other Wave 2 and Wave 3 intervention such as Toe by 
Toe, Alpha to Omega, OT exercise programs, etc. 

 Staff development and training to introduce more effective strategies 
 Meetings with outside professionals involved in support for individual pupils 

After initial discussions with the SENDCo and/or outside professional, the child’s Form Teacher will be responsible for 
The Form Teacher is responsible for working with the pupil and ensuring that agreed targets, strategies and reasonable 
adjustments are implemented in the classroom. Pupils with an EHC plan will have appropriate planning and review 
documentation, and other pupils receiving SEND support will have an individual support plan or pupil profile setting out 
their strengths, needs, intended outcomes and agreed strategies. 
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This forms an integral part of that individual pupil’s education that is most effective when delivered collaboratively. 
Parents will continue to be consulted and kept informed of the action taken to help their child, and of the outcome of any
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action. Parents will be invited to meet regularly with the Form Teacher and/or SENDCo to discuss individual learning targets 
and progress with the SENDCo regularly. At times this can be done via emails. 

The SENDCo, SEND teacher and TA will support further assessment of the child where necessary and practicable, assisting 
in planning for their future needs in discussion with colleagues and parents. Teachers use a range of adaptations and 
strategies to meet children’s special educational needs. 
 
Working with outside agencies and specialists 
If over a period of time, the child continues to make little or no progress despite considerable input and adaptations, the 
Class Teacher, in the first instance, or SENDCo, following consultation with the Headteacher, will discuss with the parent 
whether to seek advice from other professionals outside the setting, e.g. Early Years, Family Wellbeing and Early Help 
Service, Child Development Team (CDT), specialist teacher, educational psychologist (EP), speech and language therapist 
(SALT), Occupational Therapist (OT) or other health professionals. This may be an observation with further strategies for 
support, or a full assessment. The cost of specialist assessments and additional testing is normally borne by the parents, 
although it is helpful if parents work in partnership with the school to set up external observations or assessments. They 
will use the child’s records and school feedback in order to establish which strategies have already been employed and 
which targets have previously been set. The external specialist may act in an advisory capacity or provide additional 
specialist assessment or be involved in teaching the child directly. The child’s individual targets will set out strategies for 
supporting the child’s progress. These will be implemented, at least in part, in the normal classroom setting. The delivery 
of the interventions recorded in a Support Plan/One Page Passport/Pupil Summary continues to be the responsibility of 
the class teacher. 
Outside agencies may become involved if the child: 

 Continues to make little or no progress in specific areas over a long period. 
 Continues working at levels substantially below that expected of children of a similar age. 
 Continues to have difficulty in developing literacy and mathematical skills. 
 Has emotional or behavioural difficulties which regularly and substantially interfere with the child’s own learning 

or that of the class group. 
 Has Sensory or physical needs and requires additional specialist equipment or regular advice or visits by a 

specialist service. 
 Has on-going communication or interaction difficulties that impede the development of social relationships and 

cause substantial barriers to learn. 
 Despite having received intervention, the child continues to fall behind the level of their peers. 

Education, Health and Care needs assessments and plans 
Where, despite relevant action and specialist support, a pupil may require provision beyond that ordinarily available, the 
school will discuss with parents whether a request for an EHC needs assessment should be made to the local authority. A 
parent may make a request directly, and the school may also make a request. The local authority decides whether to 
assess and is responsible for the statutory assessment and EHC plan process. The school will support the family, provide 
relevant evidence and cooperate with the local authority and professionals involved. 

The evidence will include: 
 Previous SMART targets for the pupil 
 Wave 2 & 3 interventions records 
 School reports, Individual Monitoring and records (CPOMS) 
 Records of regular reviews and their outcomes, if applicable
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 Records of the child’s health and medical history where appropriate 
 Attainment levels in literacy and numeracy 
 Education and other assessments, for example from an advisory specialist support teacher or educational 

psychologist 
 Views of the parents 
 Attendance records 

The parents of any child who is referred for an EHC assessment will be kept fully informed of the progress of the referral. 
Progress of a child with an EHC plan will be reviewed annually. When this coincides with transfer to secondary school, the 
SENDCo from the secondary school will be informed of the outcome of the review. 

 
Support Plans for pupils on Wave 3 
Strategies employed to enable the child to progress will be recorded within an Individual Learning Plan which will include 
information about: 

 The short-term SMART targets set for the child 
 The teaching strategies to be used 
 The provision to be put in place if appropriate 
 How the targets will help the child in their learning 
 The review dates 
 The child’s views will be sought and taken into account, as will those of the parents, whose support is vital if 

progress is to be achieved and maintained 
 Teachers’ feedback for each target 

These are updated regularly by teachers and teaching assistants. 

Provision: 
The SEND department will also ensure that steps are taken to support these pupils. We provide the following: 

 In-class support 
 Fine Motor Skills Groups 
 Emotional Literacy Assistant (ELSA) sessions 
 1:1/ small group sessions with focus on Literacy, Comprehension, Creative Writing, Numeracy and Study Skills 
 Smaller group teaching 
 Ability setting in English and Maths when possible 
 Morning Movement Club 
 TTRS (Touch-type Read Spell) and handwriting 
 Lego Therapy  
 Mathematics Department provides Small Group Targeted Interventions 
 Drawing and Talking 
 Play Therapy 
 Language Support 

 
 Allocation of resources  

The School Bursar and SENDCo is responsible for the operational management of the specified and agreed resourcing for 
special needs provision within the school, including the provision for children with EHC plans. The Headteacher informs 
the governing body of how the funding allocated to support special educational needs has been employed. The 
Headteacher and the SENDCo meet annually to agree on how to use funds directly related to EHC Plans. 
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 Funded Support 
Some pupils may require support beyond the provision ordinarily available within the school. The school will 
first consider inclusive classroom practice, its ordinary provision, reasonable adjustments, available school 
resources, relevant professional advice and any provision specified in an EHC plan. 

 
No family will be charged for a reasonable adjustment which the school is legally required to make under the 
Equality Act 2010. Any proposed charge will relate only to separately agreed additional provision beyond the 
school’s ordinary provision and its reasonable-adjustment duties. The nature, cost, intended outcomes, review 
period and arrangements for ending or varying any additional provision will be recorded in writing and agreed 
with parents before it begins. 
Where there is significant concern about whether the school can continue to meet a pupil’s needs, the school 
will carry out an individual, evidence-based review. Parents and the pupil will be involved, and the school will 
consider the pupil’s progress, wellbeing and safety; the views of relevant professionals; reasonable adjustments 
already made and any further adjustments that may be reasonable; the school’s resources and facilities; any 
EHC plan provision; and the effect of the parent contract and applicable school policies. No decision that the 
school cannot continue to meet a pupil’s needs will be taken solely because the pupil has SEND or a disability. 
Any decision about continuation of the pupil’s place will be made by the Headteacher after consultation, 
recorded with reasons, and subject to the school’s complaints procedure. The school will support a planned 
transition where an alternative placement is agreed to be in the pupil’s best interests. 

Targeted Support (separately agreed additional provision) 
In some circumstances, a child may benefit from provision beyond adaptive teaching, the school’s ordinary provision and 
any reasonable adjustments the school is required to make. The school will explore options with the family. These may 
include a time-limited programme delivered by an additional adult or an external specialist. Any parent-funded provision 
will be optional, individually agreed in writing and kept distinct from support or auxiliary aids the school must provide as 
reasonable adjustments under the Equality Act 2010. 
 
Examples of circumstances where this may be discussed include: 

 when a child is undergoing specialist assessment (e.g. Occupational Therapy, Speech and Language Therapy, 
Educational Psychology), 

 while a child is awaiting an Education, Health and Care Plan (EHCP) assessment or decision, 
 when previous school-led interventions have not produced the expected progress, 
 when a recent arrival with limited prior educational information may require short-term support while baseline 

assessment and transition are completed, 
 when a child’s English is an Additional Language (EAL) and their early proficiency (EAL A/B) affects classroom access, 

in line with the Donhead EAL Policy, 
 where a child requires support for personal care or self-help needs that are beyond what can be reasonably met by 

staff in class, 
 where behaviour arises from unmet learning, emotional or regulatory needs and additional staffing is required to 

maintain wellbeing, safety or access to learning for the child or others. 
 

This list is illustrative rather than exhaustive; decisions will always consider the child’s needs, inclusive classroom practice, 
the school’s reasonable adjustments under the Equality Act 2010, and the best interests of the pupil. 

Separately agreed Targeted Support will be planned according to the pupil’s individual needs rather than by an 
automatic weekly limit. The written agreement will identify intended outcomes, delivery arrangements, cost 
where applicable, frequency of review and how impact will be evaluated. Where needs remain unmet or a 
sustained higher level of provision may be required, the school will discuss further specialist involvement and 
whether a request for an EHC needs assessment is appropriate. A parent may also request an EHC needs 
assessment directly from the local authority. 

 

Complaints Procedure  
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Concerns about SEND provision should normally be raised promptly with the Form Teacher or SENDCo so that they can be 
considered and, where possible, resolved. A formal complaint will be handled under the school’s published Complaints 
Procedure, including its stated stages, timescales and arrangements for a panel hearing. This internal procedure does not 
remove any external right of redress. A claim of disability discrimination in relation to a pupil may fall within the 
jurisdiction of the First-tier Tribunal (Special Educational Needs and Disability).
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 Training for Staff in Special Educational Needs  

At Donhead we encourage all Teachers and TAs to attend in service training on general issues and specialist training for 
individual staff in response to needs. Training in the area of SEND is incorporated into the whole staff training. 

 
The School has a NASEN membership with access to resources, information and training via webinars. 
 
The SENDCo attends regular Inclusion Meetings and SENDCo Forums for EYFS at Merton Council and other relevant 
training. 

 
 Monitoring and evaluation  

The SENDCo monitors the movement of children within the SEND system in school and provides staff and governors with 
regular summaries of the impact of the policy on the practice of the school. The SENDCo and the Headteacher hold regular 
meetings to review the work of the school in this area. In addition, the SENDCo and the named governor with 
responsibility for SEND also hold regular meetings each term. 

 
For EYFS the SEND and Inclusion Practice Review for Private, Voluntary and Independent (PVI) Settings takes place 
annually. 
 
Member of Staff Responsible: Magdalena Plech-Blair 
Date Revised: September 2026 
Governing Committee Responsible: Curriculum and Staffing (Sara Mason SEND Governor) 
Review Date: September 2027, or earlier if legislation or statutory guidance changes. 
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